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Culture is not transferred genetically. Rather, it is acquired through the
process of learning or interacting with one’ s environment. This process of
acquiring culture after we are born is called enculturation. We acquire our
culture, including ideas, values and behavior patterns, by growing up in it.
When an infant is born, he or she enters a cultural environment in which many
solutions already exist to the universal problems facing all human
populations. The child merely needs to learn or internalize those solutions
in order to make a reasonable adjustment to his or her surroundings.

A male child who is born in Kansas, USA will probably watch a good deal of
TV, attend schools with books, desks, and teachers, and eventually learn to
drive a car. On the other hand, a male child who is born among the Jie of Uganda
is likely to grow up playing with cows, learn most of what he knows from
friends and elders rather than teachers, and undergo an initiation ceremony
into adul thood*. Even though these children were born into radically different
cultures, they share one important thing in common. Both children were born
into an already existing culture, and they have only to learn the ways of
thinking and acting set down by their culture.

If we stop to think about it, a great deal of what we do during our waking
hours is learned. Brushing our teeth, eating three meals a day, sweeping the
floor, attending school, wearing a wristwatch, Knowing to stop at a red light,
sleeping on a mattress, and waving good-bye are all learned responses to our
cultural environment.

To be certain, some aspects of our behavior are not learned but genetically
based or instinctive. For example, a newborn infant does not need to attend
a workshop on the "Art of Sucking”; or if something is going to hit your head,
you do not need to have been taught to move out the way or throw your hands
up in front of your face. Nevertheless, the overwhelming majority of our
behavioral responses are the result of complex learning processes.

During the first half of the twentieth century, psychologists and other
social scientists usually explained human behavior in terms of various
instincts or genetically based tendencies. Gypsies traveled about because they
were thought to have wanderlust* in their blood. Black people were musical
because they were believed to have natural rhythm, and some people, owing to
their genetic makeup, were supposedly born criminals.

Today, this instinctive interpretation of human behavior is no longer held.
Instead, while acknowledging the role of biology, most social scientists would
come closer to agreeing with the notion of tabula rasa*, whereby humans are
born with little predetermined behavior. [f humans are to survive, they must
learn most of their coping skills from others in their culture. This usually
takes a number of years. As early as 1917, anthropologist A. L. Kroeber
recognized the importance of learning for human adaptation to the environment.

Even though there is an enormous range of variation in cultural behavior
throughout the world, all people acquire their culture by the same process.
People often wrongly assume that if a man from the Hadza tribe in Tanzania does
not know how to solve an algebraic equation*, he must be less intelligent than
we are. Yet there is no evidence to suggest that people from some cultures are
fast learners and people from other cultures are slow learners.

The study of comparative cultures* has taught us that people in different
cultures learn from different cultural content, which includes attitudes,
values, ideas, and behavioral patterns, and that they accomplish this with
similar efficiency. The man from the Hadza tribe has not learned algebra
because such knowledge would not particularly assist his adaptation to life
in the East African grasslands. However, the man would know how to track a
wounded deer that he has not seen for three days, where to find groundwater,
and how to build a house out of locally available materials. In short, people
learn with relatively equal efficiency what they need to know to best adapt
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to their environment.

Some degree of learning is nearly universal among all animals. But no other
animal has a greater capacity for learning than humans or relies as heavily
on learning for its very survival. This is an extraordinarily important
notion, particularly for people who are directly involved in the solution of
human problems. (Adapted from a work by Gary Ferraro)
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(A) What is one similarity between a boy born in Kansas, USA and a boy born
among the Jie of Uganda?
(1) Each boy will be raised in a pre-existing culture.
(2) Each boy will be part of a family with similar backgrounds.
(3) Both boys will acquire most of their knowledge through state education.
(4) They both will have to learn new ways to deal with problems with family
members.
(B) How are most human behavioral actions learned?
(1) They are learned by acting on feelings.
(2) They are genetically transferred at birth.
(3) They are mechanical responses to simple everyday situations.
(4) They are acquired through a variety of elaborate learning processes.
(C) In the first fifty years of the twentieth century, how did scientists
explain human behavior?
(1) It could be explained by studying culture.
(2) People behaved differently due to their environment.
(3) Cultural groups behaved in special ways because of their education.
(4) 1t was formed from a range of instincts or tendencies present at birth.
(D) What has the field of comparative cultures taught us about people from
different cultures?
(1) People in modern societies are the most efficient learners.
(2) People behave in different ways but learn culture in similar ways.
(3) People from East African tribes are unable to adapt to their physical
environment.
(4) People from Tanzania adapt to their environment by solving difficult
math problems.
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(1) People learn different types of behavior based on their cultural
environment.

(2) A lot of everyday behavior is learned from reacting to surroundings.

(3) Cultures are very different between regions in the same country.

(4) It is now believed that people behave in set ways based on genetic
inheritance.

(5) Research has proved that fast learners come from certain cultures.

3] AXONEEZH->EDHELELTWAHDE (1)-B) D H6—DFBU7/LI W,
(1) Culture is transferred at school by teachers
(2) Culture is acquired by studying art and music
(3) Culture is learned from everything in the world
(4) Culture is acquired mainly through biological processes
)

(5) Culture is learned primarily by living in a certain environment
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All organisms — from the (1) lowly *paramecium to humans — create their
knowledge. They do this by trying to solve the problems that they face.

Take the paramecium, for example. When this primitive organism bumps against
an obstacle, it first reverses and then swims forward in another direction.
We might say that through the encounter it "learned” that the way straight
ahead is barred, and as a result, modified its behavior. The paramecium adapts
to the environment through (2)trial and error elimination. But why does
(a) this happen? The bumping shock to the paramecium, [ suggest, leads it to
modify its behavior because it, like all other animals, has a sense of order.
This organism “expects” regularity; it does not “anticipate” the shock. But,
for this very reason, the collision reveals the error in the trial move. The
shock serves as evidence against the paramecium s “assumption” that it can
continue on its path.

All organisms have this sense of order, this expectation of regularities.
It is this sense of order that enables them to advance their knowledge, to
learn to adapt to their environment. In order to survive, every animal must
find out what the objects in its environment mean to it. And the organism must
take the appropriate action: (3)locating the object, pursuing it, or fleeing
from it. Acquiring this knowledge is a procedure of trial and error
elimination: the animal tries one assumption or guess; if and when (b)it is
discovered to be wrong, the animal modifies its behavior, trying to correct
the error by using another assumption. Animals can do this only because they
have a sense of order, an expectation of regularities. If animals did not sense
that stationary objects will remain stationary, or that moving objects will
continue in a straight course, they could never locate objects, pursue them,
or avoid them. For the same reason, the hunted animal avoids a regular course
— it zigzags to make its position less predictable.

(A)Different among species are the means or methods by which they can detect
errors or recognize ~evidences” against their “assumptions.” The paramecium
has to wait until it bumps into things. But higher animals have developed
specialized senses — sight, hearing, taste, smell, as well as touch —
through which they can not only detect errors, but can anticipate errors. The
senses give (4)due warning for avoidance or pursuit. Humans solve problems in
the same way the paramecium does — through testing assumptions, through
guessing and recognizing evidences against their assumptions, through the
procedures of trial and error elimination.

Since all species must continually solve problems of survival, early humans
must have had a vast store of knowledge. They could classify objects: insects
good to eat or not; wood — usable or not; beasts — threatening or not;
fruits — ripe or not. They could make judgements about size, weight,
direction, speed, and so on. They knew the specific qualities of mud, frozen
ground, snow, ice, the varieties of stones, the various plants. They knew how
to make structures: tents, huts, cages, pits, nets, fireplaces, and ditches.
They knew how to hunt, how to secure food, clothing, shelter. (B)They knew how
to maintain the social contract that guaranteed political order, and how to
maintain the social order by respecting the institution of marriage and the
rules prohibiting improper behavior.

All of this knowledge was practical knowledge — skills that helped solve
the problems of survival. And we must be clear that the first humans, like
animals, had only practical knowledge — subjective knowledge coded in their
nervous system (1i)as a full choice of responses required to meet every
situation. Humans acquired all these skills through trial and error
elimination and passed them on to the young by way of demonstration and
training. But until descriptive language arose, they could not describe these
skills, nor discuss or criticize them. They could only perform them.

Animals have the same kind of subjective, practical knowledge. To a bird,
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for example, a cat is a (b)potential enemy, whose size, shape, and rough
outline change constantly and swiftly (6)in relation to position and distance.
When the bird senses the approaching danger from the input of these sense data,
it takes to flight (7)in no time.

But once humans had created descriptive language, they could know a cat in
a way simply not possible for a bird. "This cat is black and white.” "It has
a round face.” "It looks hungry.” "The cat is sleeping.” Birds and other
animals cannot have this kind of knowledge, since it is possible only through
descriptive language. *paramecium: < 0 H (FA:H)Y))

A PR - (7)) oERE - NRICIROEVWLDZ, (RO 1-4ohhoentih]l >
R IOVASY AN

(1) lowly
I. low in rank 2. low in position
3. low in stature 4. low in development
(2) trial and error elimination
I. rejecting experiments and excluding errors
2. shutting out errors before testing
3. avoiding errors in testing
4. getting rid of errors discovered by testing
(3) locating the object
I. finding the position of the object
2. setting up the room for the object
3. moving the object from its original place
4. replacing the object
4)  due
1. appropriate 2. dangerous 3. direct 4. early
(5) potential
1. powerful 2. possible 3. imaginary 4. horrible
(6) in relation to position and distance
|. as the position of the cat and the distance between the cat and the bird
change
2. as the position of the bird and the distance between the cat and the
bird change
3. as the positions of the bird and the cat and the distance between them
change

4. as the positions and distance of the bird and the cat change
(7)  im no time

. in good time 2. at no time

3. losing no time 4. out of time

B FH#EE@ BELOOG) DEIMIRLTWSEDE, KO 1-4DHroZznENn]1 D
OV ARAN
(@) this
. that the paramecium modified its behavior
2. trial and error elimination
3. trial and eeror
4. that the paramecium adapts to the environment through trial and error

elimination
(b) it
. one assumption or guess 2. trial and error elimination
3. the animal 4. to be wrong

C KD 1-10DEXDPARLDONEIZ B L THEDEIDEARI WV, —EHLTH
5HDI2E0%, —HLTWEWEDIZIEXEILALLI W,
1. When a paramecium comes up to an obstacle, it first turns this upside
down, and then proceeds in another direction.
2. To the paramecium the clash serves as a sign that there is something
ahead of it that blocks the way.
_6_



3.  The paramecium foresees the obstacle that stands in its way and changes
its course.

4. The bumping shock proves that the paramecium’ s sense of order was sound.

5. Animals have a sense of order; they sense that moving things will keep
moving in the same direction while non-moving things will stand still as
before.

6. The hunted animal does not expect regularities, and so runs away from
its regular course.

7. Primitive organisms differ from higher animals because of their ability
to foresee errors and avoid them in advance.

8. The kind of knowledge an animal has is subjective in the sense that, in
the face of an approaching danger, all it has to rely on is its own
experience.

9. The first humans would become very nervous whenever they were required
to meet a serious situation that they had not expected.

10. On the basis of sense data from the movements of a potential enemy, a
bird can detect the approaching danger and fly off well before being
attacked.
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1. This is the same watch as | have lost.
2. Some students study as they listen to music.
3. It is not so cold as it was last night.
4, 1 will pay three times as much.
5. Tired as he was, he walked all the way without stopping.
6. He was regarded as the greatest writer of the day.
7. The boy was absent from school, as is often the case.
8. The ship had been given up as lost for five years.
9. He is a good son, as sons go.
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Some people think that science and common sense are alike because science
is a systematic and controlled extension of common sense, which is, in turn,
a series of concepts and conceptual schemes satisfactory for practical uses.
But science and common sense differ in two significant ways. First, their uses
of conceptual schemes and theoretical structures are strikingly different. [1]
(1. Since 2. While 3. Now that) the man in the street uses "theories” and
concepts, he ordinarily does so in a loose fashion. He often accepts fanciful
explanations of natural and human phenomena. An illness, for instance, may be
thought to be a punishment for sin. The scientist, on the other hand,
systematically builds her theoretical structures, tests them for [2] (I. in-
ternal 2. external 3. social) consistency, and subjects aspects of them [3]
(1. for 2. to 3. through) empirical testing. Furthermore, she knows that the
concepts she is using are man-made terms that may or may not exhibit a close
relation to reality.

Secondly, the scientist systematically and empirically tests her hypotheses.
The man in the street certainly tests his "hypotheses,” too, but he tests them
in what might be [4] (1. defined 2. assumed 3. called) a selective fashion.
He often "selects” evidence simply because it is consistent with his
hypothesis. Take the stereotype: Fast food is bad for you. If some people
believe this, they can easily "verify” their belief by noting that many kinds
of fast food are unhealthy. [5] (1. Exceptions 2. Rules 3. Objectives) to the
stereotype, such as healthy or low-fat fast foods, are not taken into account.
The true social scientist, knowing this "selection tendency” to be a common
psychological phenomenon, carefully guards her research against her own
preconceptions and predilections, and avoids selecting only the kinds of data
that support her hypotheses. Most importantly, she is not content with an
armchair exploration of a relation; she feels it [6] (I. uncomfortable 2.
obligatory 3. stressful) to test her hypothesis against empirical reality.
She thus emphasizes the importance of systematic, controlled, and empirical
testing of her hypotheses.

There is little doubt that hypotheses are important and indispensable tools
for scientific research. Indeed you can call hypotheses the [7] (1. working
2. newly-devised 3. easy-to-access) instruments of theory. Hypotheses can be
deduced from theory. If, for instance, we are working on a theory of
aggression, we are presumably looking for causes and effects of aggressive
behavior. We might have observed cases of aggressive behavior occurring after
frustrating circumstances. The theory, then, might include the following
proposition: Frustration produces aggression. From this proposition, we may
deduce more specific hypotheses, such as the following: Preventing children
from reaching goals they find desirable (thus causing frustration) will result
in their fighting with each other (i.e., aggression); if children are deprived
of parental love (causing frustration), they will react, in part, with
aggressive behavior.

The use of the hypothesis in scientific investigation is similar to playing
a game of chance. The rules of the game are [8] (I. held forth 2. set up 3.
taken over), and bets are made, in advance. One cannot change the rules after
an outcome, [9] (1. seldom 2. never 3. nor) can one change one’s bet after
making it. That would not be fair. One cannot throw the dice first and then
bet. Similarly, if one gathers data first, then [10] (1. selects 2. throws
3. spares) only a few data and comes to a conclusion on the basis of those few
data, one has violated the rules of the scientific game. The game would not
be fair because the investigator could easily [11] (1. capitalize on 2. take



over 3. give in), say, two significant relations out of five tested. What
happens to the other three? They might be forgotten. But in a fair game every
throw of the dice is counted, in the [12] (1. game 2. hypothesis 3. sense)
that one either wins or does not win on the basis of the outcome of each throw.
The main point is that the purpose of hypotheses is to direct inquiry. As
Darwin pointed out long ago, all observations have to be for or against some
view, if they are to be of any use.

Hypotheses are derived from theory. A good theory produces good hypotheses.
And yet, it is also hypotheses that make theories better and sounder. There
are two aspects to handling hypotheses: hypothesis-making and hypothesis-
testing. [13] (1. Distinguishing 2. Discounting 3. Defending) these aspects
is the key to seeing how hypotheses can contribute to theory. For example,
Freud had a theory of anxiety that included the concept of “repression.”
[14] (1. By 2. On 3. To) repression, Freud meant the forcing of unacceptable
ideas into the unconscious. Testing Freud s theory is thus a difficult matter,
because the concepts of “repression” and the “unconscious” need to be defined
in a measurable, empirical way. This is [15] (1. part 2. some 3. most) of
making a hypothesis and testing it empirically. [f the concepts used in a
hypothesis are operationally defined, that is, empirically testable, then a
scientist can test the theory itself, and the theory can be improved upon. [16]
(1. Relative to 2. Depending on 3. Owing to) the outcome of the
hypothesis-testing, one can determine whether to support the hypothesis or to
reject it. The hypothesis-testing activity tests not only the hypothesis in
question but also the validity of the theory under consideration.

Hypotheses are important in scientific investigation in that they can be
tested and shown to be probably true or probably false. Isolated facts are not
tested; only relations are tested. The fact that hypotheses are relational
propositions is the main [17] (I. way 2. reason 3. argument) they are used
in scientific inquiry. They are, in essence, predictions of the form, "If A
then B,” which we set up to test the relation between A and B. We [18] (I. let
2. make 3. see) the facts have a chance to establish the probable truth or
falsity of the hypothesis. A hypothesis is a prediction. It says that if x
occurs, y will also occur. That is, y is predicted from x. If, then, x is made
to occur, and it is observed that y also occurs, then the hypothesis is
confirmed. This is more powerful evidence than simply observing, [19] ( 1. with
reservations 2. within the limit 3. without prediction), the co-varying of
x and y. The scientist makes a bet that x leads to y. If, in an experiment,
x does lead to y, then she wins the bet. She cannot just enter the game at any
point and pick a perhaps accidental common occurrence of x and y. Games are
not played this way. She must play according to the rules, and the rules in
science are made to minimize error.

Hypotheses are an essential part of the rules of the game. The scientist
disciplines the whole business by writing systematic and testable hypotheses.
If an explanation cannot be formulated in the form of a testable hypothesis,
then it can be considered to be a [20] (1. metaphysical 2. plausible 3.
critical) explanation and thus not amenable to scientific investigation. As
such, it is dismissed by the scientist as being of no interest.

Source: Adapted from Fred N. Kerlinger, Foundations of Behavioral Research

(2nd Edition)

[21] In the article, the main point of comparing the use of a hypothesis to
a game is to show that both of them
1. involve the risk of being wrong.
2. follow the rules of the game.
3. deal with random phenomena.
4. involve a zero sum game.
[22] The "selection tendency” is mentioned in the 2nd paragraph to explain
the fact that
1. scientists select the data that support their hypothesis based on their



predictions.

2. scientists select the best data because the data collected include a
variety of uncontrolled factors.

3. people are affected by their pre-existing knowledge when interpreting
things around them.

4. lay persons as well as scientists intentionally select certain data
because they fit their intuitions.

[23] What is meant by the statement "The scientist makes a bet that x leads

to y” in the 6th paragraph?

1. The scientist sometimes enjoys playing a game of chance.

2. The scientist cannot always determine which is the cause and which is the
effect.

3. The scientist makes a prediction in the form of the hypothesis ”if x, then

4, The scientist makes a guess about the values of x and y.

[24] According to the article, which of the following statements about the
relationship between theory and hypothesis in scientific investigation is
not true?

1. Hypotheses are derived from theory.

2. Theories are made better by hypotheses.

3. The validity of theories is tested through hypothesis-testing.
4, Scientists start with hypotheses and then construct theories.

[25] In the 3rd paragraph, the relationship between frustration and

aggression is used as an example to show that
l. a theory provides a framework for making hypotheses.
2. a hypothesis guides how a theory is constructed.
3. a proposition is different from a hypothesis.
4. a hypothesis is a statement about the results of a phenomenon.

[26] In the article, which of the following statements is true of the
description of the Freudian theory of anxiety?

1. The concepts included in the theory are well-defined and interconnected.

2. Having a theory does not always result in well-defined concepts and
testable hypotheses.

3. The concept of repression can be described independently of the notion
of the unconscious.

4. The concept of anxiety has been made explicit with the use of the concept
of repression.

[27] According to the 5Hth paragraph, hypothesis-making and hypothesis-
testing are bridged by means of

1. the operational definition of concepts.
2. the refinement of theory.

3. the explanatory power of concepts.

4. the validity of the theory.

[28] What is the most appropriate interpretation of “hypotheses are

relational propositions” in the 6th paragraph

1. Hypotheses are closely related to propositions.

2. Hypotheses are statements that contain the relations between x and y.

3. Hypotheses are propositions related to other propositions.

4. Hypotheses are statements about the relations between different propo-
sitions.

[29] The statement "An illness, for instance, may be thought to be a
punishment for sin” in the 1st paragraph is intended to show that

1. scientists do not accept superstitions no matter how plausible they are.
2. ordinary people tend to accept common views without question.

3. scientists should test the relationship between illness and punishment.
4. there are many views that cannot be tested on empirical grounds.

[30] Which of the following statements about scientists is not true according
to this article?

1. Scientists believe that theoretical concepts reflect the real world.



2. Scientists maintain that their theories should be checked against
empirical reality.

3. Scientists are aware that their hypotheses are not immune to their
personal bias.

4. Scientists make predictions about the outcome of their research.
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| have two propositions to make concerning the purpose and value of work.
My first (1)proposition is that work is not a thing one does to live, but the
thing one lives to do. It is, or it should be, the full expression of the
worker’ s faculties, the thing in which he finds spiritual, mental, and bodily
satisfaction.

[f we come to believe this, we shall have a new attitude toward pay and
wages. We will believe that, as long as the worker receives enough pay to
enable him to go on with his work, he has his reward. His satisfaction will
be found in the fulfillment of his own nature and the (2)contemplation of the
perfection of his work. (3)That in practice there is this satisfaction can be
seen from the fact that people are willing to put labor into hobbies that will
never bring them any money.

A second consequence is that every man will do the work for which he is best
fitted by nature. At present, the employer thinks only of getting cheap labor,
and the worker only of getting high wages. This results in many people getting
pushed, or pushing themselves, into jobs that could be better done by others,
and is very wasteful.

A third consequence is that, if we really believe this proposition, and
arrange our work and standard of values accordingly, we shall no longer think
of work as something that we hasten to get through in order to enjoy our
leisure. Instead, we shall look on our leisure as periods of changed rhythm
that refresh us for the delightful purpose of getting on with our work. We
shall all find ourselves fighting for precious time to (4) get on with the job,
rather than fighting for precious hours saved from the job.

A fourth consequence is that we shall fight (5)tooth and nail not for mere
employment, but for the quality of the work that we have to do. We shall
(6) clamor to be engaged in work that is worth doing, and in which we can take
pride. The worker will demand that the stuff he helps to (7)turn out be good
stuff; he will no longer be content to take the cash and let the credit go.
He will feel a sense of personal responsibility, and demand to know what goes
into the work that he produces. There will be strikes and protests not about
pay, but about the quality of the work demanded and the honesty, beauty, and
usefulness of the goods produced.

My second proposition is that the worker’s first duty is to serve the work.
There is much well-meaning talk nowadays about serving the community, but
service to the community is usually thought of as a sort of spare-time
activity, which mostly consists of talking. Real service to the community
consists in doing good honest work. The best service a carpenter can (8) render
to the community is to make good tables and chairs. The right way to serve the
community is to forget about the community and serve the work.

There are three good reasons for this. The first is that you cannot do good
work if you take your mind off your work to see whether the community is
appreciating it, just as you cannot score a goal if you take your eye off the
ball. If your heart is not wholly in the work, the work will not be good, and
work that is not good does not serve the community.

The second reason is that the minute you begin to think of serving other
people, you begin to have a notion that other people owe you something for your
pains; you begin to think that you have a claim on the community. You will
begin to (9)bargain for a reward, to seek for applause, and to feel a
(10) grievance if you are not appreciated. But if your mind is set upon serving
the work, then you know that you have nothing to look for; the only reward the
work can give you is the satisfaction of seeing that it is good. The work takes
all and gives nothing in return, and to serve the work is a labor of pure love.

Thirdly: if you set out to serve the community, you will probably end up by
merely fulfilling a public demand. For example, nine-tenths of the bad films
we see owe their badness to the fact that the maker has aimed at pleasing the




audience, instead of producing a good and satisfactory film.
[t is the work that serves the community; the business of the worker is to
serve the work. (HSERAHH)

M1 AR (D, ), B). 6). B). (9), (10) DEKIKRbEVWHDE, TNTN]1 D
TOROL I,
(1) proposition
a. what a thing is made from
b. what is offered to be considered
c. what is made by combining other things
d. what is good for people
(2) contemplation
a. refusal b. anxiety
c. reservation d, consideration
(5) tooth and nail
a. with all possible strength and effort
b. without difficulty
c. in a way that is new or different
d. in a way not known or explained

(6) clamor
a. continue b. demand c. try hard d. give up
(8) render
a. give b, tell c. send d. move
(9) bargain for
a. throw out as worthless for b. destroy for ever
c. expect d. change for the better
(10) grievance
a. feeling of satisfaction b. strong feeling of pleasure

c. something that causes happiness. d. cause for complaint

M2 TR (4) 1T bIEWE "get on” 230X %E 1 DBUORB IV,

The boy hardly managed to get on a horse even with help.

| hope Jack and his cousin will get on with each other.

His white hair is enough to show that he is getting on with years.
How are you getting on with the novel you are writing?
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-

M3 TR (D I B WEIRIZ “turn out” ZEFLXE 1 DBV W,
a. Please turn out the light because | want to sleep.
b. The factory can turn out about 3,000 cars a month.
c. Though it looked like rain this morning, it has turned out to be a nice
day.
d. Since it was raining hard this morning, very few people turned out for
the open-air concert.
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M5 KOEXDHE, KXOWNEE—BLTWEHDIZIET, £HTRHRVWHDIZIE
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a. The author proposes that work is not a thing one lives to do, but the
thing one does to live.

b. The author suggests that, so long as the worker receives enough pay to
make it possible for him to continue his work, he has his reward.

c. One consequence that results from accepting the author’s first propo-
sition is that every man will do the work for which he is best fitted by
nature.

d. Another consequence is that we shall think of work as something that we
hasten to get through in order to enjoy our leisure.

e. If we accept the author’s first proposition, we shall fight tooth and



nail neither for mere employment nor for the quality of the work that we
have to do.

f. One of the author’ s propositions concerning the purpose and value of work
is that the worker’s primary duty is not to serve the community but to
serve the work.

g. You can only do good work if you take your mind off your work to see
whether the community is appreciating it.

h. Once we begin to think of serving the work, we begin to have a notion
that other people owe us something for our pains.

i. If you start with the intention of serving the community instead of
serving the work, you will probably end up by merely satisfying a public
demand.

J. If your mind is set on serving the work, then you know that the only
reward the work can give you is the satisfaction of seeing that it is good.
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] 1 (1) proposition: a statement that consists of a carefully considered
opinion or judgment; offer or suggestion, especially in business or
politics

(5) tooth and nail TwsEIZ, —HERaIC]) (ESURD 6 H2YHD <

(8) render: to cause someone or something to be in a particular condition; to
give something to someone or do something, because it is your duty or
because someone expects you to; to express or present something in a
particular way &AM ZETH 5,
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Children ask magnificent questions. “"Why are people?” "What makes the cat
mew?” “What’ s the world’ s first name?” "Did God have a reason for creating the
earth?” Out of the mouths of babies comes, if not wisdom, at least the search
for it. Philosophy, according to Aristotle, begins in wonder. (1)It certainly
begins in childhood, even if for most of us it stops there, too.

The child is a natural questioner. It is not the number of questions he asks
but their character that distinguishes him from the adult. Adults do not lose
the curiosity that seems to be a native human trait, but their curiosity
(2) deteriorates in quality. They want to know whether something is so, not why.
But children’s questions are not limited to the sort that can be answered by
an encyclopedia.

What happens between the nursery and college to turn the flow of questions
off, or, rather, to turn it into the duller channels of adult curiosity about
matters of fact? A mind not agitated by good questions cannot appreciate the
significance of even the best answers. It is easy enough to learn the answers.
But to develop actively inquisitive minds, alive with real questions, profound
questions — (3)that is another story.

Why should we have to try to develop such minds, when children are born with
them? (4) Somewhere along the line, adults must fail somehow to sustain the
infant’ s curiosity at its original depth. School itself, perhaps, dulls the
mind. The failure is probably even more the parents’ fault. We so often tell
a child there is no answer, even when one is available, or demand that he ask
no more questions. We thinly conceal our irritation when baffled by the
apparently unanswerable question. All this discourages the child. He may get
the impression that it is impolite to be too inquisitive. Human
inquisitiveness is never killed; but it is soon debased to the sort of
questions asked by most college students, who, like the adults they are soon
to become, ask only for information.

We have no solution for this problem; we are certainly not so brash as to
think we can tell you how to answer the profound and wondrous questions that
children put. But we do want you to recognize that one of the most remarkable
things about the great philosophical books is that they ask the same sort of
profound questions that children ask. (5)The ability to retain the child s
view of the world, with at the same time a mature understanding of what it
means to retain it, is extremely rare — and a person who has these qualities
is likely to be able to contribute something really important to our thinking.

We are not required to think as children in order to understand existence.
Children certainly do not, and cannot, understand it — if, indeed, anyone
can. But we must be able to see as ( 6 ) see, to wonder as they wonder, to ask
as they ask. The complexities of adult life get in the way of the truth. The
great philosophers have always been able to clear away the complexities and
see simple distinctions. If we are to follow them we too must be childishly
simple in our ( 7) — and maturely wise in our ( 8 ).
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1. MDD % it & there D ENZENMEIRL TCWABHhbh b KD IZ, HAGEIZ
ALz,

2. PEER Q) OEMKRICERRBEWVWH DEROHD GFEV, 5 TEIRI,
a. becomes complicated b. becomes more refined
c. becomes simpler d. becomes valuable
e. becomes worse

3. THEBG) sz &L TR LEYISLDERDOHPNORY, IS5 TEARS
(A
a. it is not easy at all b. it is quite promising



c. that does not make sense d. that does not matter
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